Narratives
Executive Summary

A: Executive Summary: The East Harlem Teaching Residency (EHTR) a program of East Harlem
Tutorial Program (EHTP), will have 12 CMs who will participate in an intensive teacher-preparation
residency to support educational programs in East Harlem and other high-needs communities in New
York City. Starting in the summer of 2015, EHTR Corps Members (CMs) will a) plan, deliver, and
lead instruction during Out-of-School Time (OST) programming; b) observe high-performing
teachers and lead small group instruction in EHTP's public charter schools; and c) enroll in a rigorous
graduate program at The Hunter College School of Education (Hunter). Through this program, CMs
will improve the educational outcomes of students in EHTP's programs and gain the pedagogical
training and practical experience needed to prepare them for education roles after their service year.
In their role as lead teachers in our OST program, CMs will be responsible for 1) ensuring 80% of OST
students and 90% of Scholars Academies students who complete the program meet or exceed
expectations on end-of-year assessments and 2) 80% of students who complete the program wiill
demonstrate improved academic behaviors as measured by teacher surveys. This program will focus
on the CNCS focus area of Education. The CNCS investment of $139,982 will be matched with
$425,600 in institutional and private funding.

Rationale and Approach/Program Design

B1: Problem/ Need: For the first time in history, America is on track to meet the national goal of a
90% high school graduation rate by the Class of 2020. However, a more in depth look at the data
shows that the graduation rate for African Americans, Latinos, economically disadvantaged students,
and students with limited English proficiency lags far behind that of other students (Balfanz,
Bridgeland, Bruce, Fox, 2011). EHTP serves these exact populations: nearly 50% of the neighborhood
is Latino and just over 30% is African American. And, just as the data would indicate, the educational
outcomes for the area lag far behind the rest of the nation: 33% of residents do not graduate from
high school and only 24% have earned a bachelor's degree or higher. Of those who do graduate high-
school, only 18% graduate ready for college; on the Upper East Side, just a few blocks south, 70% of
seniors fulfill this essential criterion (Annenberg Institute for Educational Reform, 2012). Public
education in East Harlem has often failed our community's children. According to the Department of
Education, only 22% of children in grades 3-8 in East Harlem's Community School District 4 (CSD 4)
met standard proficiency in English language arts (ELA), and only 26% met this standard for math on

2014 tests. EHTP serves students in grades K-College and their families, most of whom live in East
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Harlem -- that is, between 96th and 132nd Streets and between the FDR Drive and Fifth Avenue.
Within EHTP's OST programs, 36% of students in grades K-5 are English Language Learners and 33%
have an Individualized Education Plan (I1EP). 62% are Latino, 30% are African-American, 1% is
Asian, and 7% belong to other ethnic identities. 91% of public school students in CSD 4 are considered
to be economically disadvantaged. Consistent with the poor academic performance in neighborhood
schools as a whole, the six feeder schools serving most of our students recorded low performance rates
on standardized exams. Students with lower performance on elementary-level state standardized
assessments are four times more likely not to graduate high-school (Annie E. Casey Foundation).
High school graduation and college graduation rates are positively correlated to a person's income and
ability to be financially self-sufficient. For example, the median income of persons ages 18-67 who had
not completed high school was roughly $25,000 in 2009, compared to $43,000 for those who
completed their education with at least a high school credential, including a General Educational
Development certificate. Over a person's lifetime, this translates into a loss of approximately $630,000
in income (Rouse 2007). This is certainly proving true in East Harlem where low academic
achievement and high school graduation rates have translated to low income levels and high levels of
poverty and unemployment. Of the 97,231 working age residents of East Harlem, 52% are either
unemployed or not in the labor force (Community Board 11, 2013). Furthermore, close to 36% of East
Harlem's 18-24 year-olds are out of school and out of work. At 38% and nearly twice that of
Manhattan's, East Harlem has one of New York City's highest overall poverty rates, and at over 20%,
it has one of the highest percentages of rent-subsidized units in the City. East Harlem's unemployment
rate of 13.5% is 1.5 times more than Manhattan's and more than twice that of the Upper East Side's,
just 20 blocks south. (State of New York City's Housing and Neighborhoods, 2012)

B2: Theory of Change and Logic Model: In its previous program model for OST, EHTP proved its
capacity to improve educational outcomes for students in East Harlem, preparing them with the skills
needed to graduate high school and college and go on to successful careers. Now, as the first year of
EHTR is well underway with its first cohort of teaching residents (TR), it is building on the successes
of this previous model. EHTR has enhanced the quality of the instruction in our OST programs and
public charter schools and thereby is helping our students make even greater gains. The residency
model allows us to attract and retain candidates who are committed to the education profession and
who are eager to gain the content knowledge and instructional experience that will challenge and
inspire students. Before launching EHTR, EHTP struggled to maintain a competitive and consistent

pool of OST teachers. Due to the unique skKills, atypical hours, and part-time nature of the OST roles, it

For Official Use Only

Page 3



Narratives

was difficult to attract top-notch candidates to lead classroom instruction. It was also difficult to
provide meaningful professional development (PD) within limited hours of service. This unexpected
turnover (last year at a rate of 50%) and limited opportunities for PD taxed the organization and
affected the academic outcomes of the students in EHTP's programs. At Scholars Academies, the
teaching strategy relies heavily on individualized instruction, but budget constraints limit the extent to
which we can reduce student-to-teacher ratios. EHTR has reduced teacher turnover, expanded
individualized instruction, and provided extensive PD, ensuring that our classrooms are led by a
consistent staff with the knowledge and skills needed to improve students' educational outcomes. With
12 full-time Corps Members (CMs) participating in EHTR, CMs will gain pedagogical training and
practical experience, and will not only add capacity to and improve upon existing EHTP programs, but
they will also be preparing for their roles as future educators in our own programs and in other high-
needs programs. To build the capacity and skills that CMs will need to become effective teachers, they
will participate in three core activities across EHTP program sites and at The Hunter College School of
Education (Hunter). 1) Lead K-5 OST Elementary Program classes: Each CM will be responsible for
planning, writing and delivering content-specific lessons to elementary OST students. CMs will set
long-term academic and behavior goals for their students, provide instruction to students from 3-6pm
Monday-Thursday, and measure their students' goals to progress on a quarterly basis. Furthermore,
CMs will foster students' social and emotional growth and improve academic behaviors through daily
structured class meetings and regular activities that hone in on the core values of EHTP, such as
service and leadership. 2) Small-group instruction at East Harlem Scholars Academies: CMs will
spend a portion of their day at EHTP's public charter schools, East Harlem Scholars Academy and
East Harlem Scholars Academy 11, working alongside high-performing, mentor teachers. CMs will
spend time observing the classrooms of these teachers and collaborating on lesson plans and will
gradually lead small group instruction, reducing student teacher ratios from 1:14 to 1:6. The small
group instructional model allows groups of students to receive instructional support tailored to their
specific learning needs, builds a sense of community among students as they come together for a
common purpose, and allows teachers and students to develop closer bonds as they interact in a more
intimate setting. 3) Master's Degree in Childhood Special Education: CMs will enroll in intensive
coursework at Hunter to earn a Master's Degree in Childhood Special Education. Classes will focus on
increasing teacher awareness and developing skills for teaching diverse learners and populations. The
course content is specifically designed to help students address the needs of students in East Harlem

and in other high-needs neighborhoods, including, but not limited to, English Language Learners and
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students who may need special education supports and interventions. This multi-faceted program not
only enhances EHTP's existing programs while CMs are in their service year by reducing teacher
turnover, increasing small-group instruction, and placing better equipped and trained teachers in
EHTP's classrooms, but it also provides a critical staffing pipeline for our programs beyond the service
year, thus alleviating the challenge of attracting top-notch candidates to work in high-needs programs
like ours. Moreover, the CMs who complete this program will have spent 12 months gaining hands-
on experience working with our diverse student population, positioning them to be effective classroom
leaders right from them the outset and proving that they are committed to working in this type of
demanding environment.

B3: Evidence Base: There is ample evidence from evaluations of programs similar to EHTR which
demonstrate that our proposed program will lead to the outcomes identified in our theory of change.
Specifically, evidence from these reports provided positive findings on the following evidence of change
outcomes: 1) EHTR will provide increased instructional preparedness for CMs; 2) CMs will gain
awareness, knowledge and skills to be instructional leaders in high-needs schools; and 3) students of
OST program and Scholars Academies will have improved academic performance in math and
literacy. The Urban Teaching Residency United (UTRU), a collective effort to launch and support
high-quality TR programs in high-needs urban districts, published a report detailing the collective
impact of the TR programs in its network. Key findings of the impact of TR models that positively
correlate to the outcomes EHTR hopes to achieve are: 1) 100% of principals indicate that UTRU
residents and graduates are more or much more effective than the typical new teacher in classroom
instruction, pedagogy, use of data to inform instruction, establishing a classroom learning
environment, culturally responsive teaching, and professionalism and leadership; 2) 92% of residents
agreed or strongly agreed that the TR prepared them to be effective teachers; and 3) the retention rate
for TR grads beyond three years is 85% as compared to a 50% rate among all urban public school
teachers. (Measuring UTRU Network Program Impact, 2014). Among the programs in the UTRU
network is the New Visions for Public Schools-Hunter College Urban Teacher Residency (UTR),
which was designed to improve the training and effectiveness of novice teachers, increase their
students’ achievement, and improve retention rates. Like EHTR, UTR's practice-based approach
includes ongoing support and extensive feedback paired with intensive graduate coursework. Using
summative evaluation activities, key findings on student achievement data in the 2014 Rockman et
al. evaluation report indicates the following: 1) in TRs' classrooms, students outperformed

comparison-group peers on course grades and Regents in every subject; 2) comparisons of SY2012-
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2013 Regents scores and grades, across cohorts, show that students taught by UTR-trained teachers
perform as well as or better than their peers, especially on Regents exams; 3) in SY2012-2013
comparisons where differences were statistically significant, the UTR group scored higher in 67% of
the cases. In SY2011-2012 comparisons, the UTR group scored higher in 61% of the cases; and 4) in
SY2012-2013, the evaluation found a positive effect of being in a UTR-trained teacher's class for ELA
Regents scores and Living Environment grades. (Rockman et al., 2014) This is no surprise given that
research has consistently shown that having high quality teachers is critical to student success: in fact,
teacher quality has been consistently identified as the most important school based factor in student
achievement. (Hightower et al., 2011) Teaching Residency programs provide the training, mentoring,
and practical experience necessary to develop high-quality teachers. When examining hiring and
retention data, the report underscores that UTR-trained teachers are not only taking positions in high-
needs schools but they are staying at a higher rate than their peers city-wide: 94% of Year I Cohort
stayed vs. 75%, and 100% of Years 2 and 3 Cohort stayed vs. 84% and 91%, respectively. (Rockman et
al., 2014) Teacher retention is critical to student success: high turnover creates instability in schools
making it more difficult to have coherent instruction (Boyd, Grossman, Lankford, Loeb, Wykoff,
2007). Like UTR and EHTR, the Match Teacher Residency (MTR) aims to produce "unusually
effective rookie teachers" using a strikingly similar program model. Both programs put residents
through an intensive course of study and practice designed to help them be highly-effective teachers
from the outset as well as feature intense coaching and feedback as they practice teaching throughout
the year. A 2014 report by the Pioneer Institute for Public Policy Research indicates that of MTR's first
cohort that began in 2010, all but one graduate is still in the classroom and that person moved on to a
school leadership role. Of the 2011 cohort, all graduates are still currently in the classroom. MTR
graduates are not only staying in the classroom but are excelling while there. The report states that
graduates of MTR's fourth cohort scored 9% points higher than other first-year teachers in blind
evaluations. (Candal, 2014) TRs are also having a profound effect on student performance at the
Match schools where they gain practical experience as tutors in the Match Corps program. Results of
fourth grade MCAS results indicate that 75% of Match students scored proficient in math and 77%
scored proficient in ELA. This is compared to 38% and 31% of district fourth grade students,
respectively. This evidence strongly supports that EHTR-trained teachers, who experience a similar
teacher preparation program designed for teachers in high-needs schools, will likewise go on to
produce equally impressive student achievement results and remain in the teaching profession for

longer.
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B4 Notice Priority: The proposed program, EHTR, clearly meets the 2015 AmeriCorps funding priority
and focus area of Education. A primary goal of the proposed program is to improve the academic
performance of economically disadvantaged K-5 students in East Harlem, with a focus on math and
literacy achievement. Many of the OST students we serve attend some of the lowest-achieving
elementary schools in the city. Our Evidence of Change outcomes outline how CMs will improve
academic and behavioral outcomes by delivering rigorous, student-centered instruction. Finally,
among the long-term outcomes of EHTR is to ready all students across OST and Scholars Academies
for college success beginning in Kindergarten.

B5 Member Training: To provide the most effective service, CMs will participate in a variety of high-
guality pre-service training sessions that will start in the summer of 2015. Pre-service training will
serve three key purposes: 1) introduce teaching residents to their commitment and role as CMs and set
expectations; 2) ensure that CMs are prepared to lead OST instruction and provide small group
instructional support in the classrooms at Scholars Academies; and 3) provide contextual and cultural
understanding of the NYC public school climate and the East Harlemm community and inform CMs
about the role and mission of EHTP. During the first week of the pre-service training, an AmeriCorps
orientation session will be held to inform CMs of their role and their commitment to serve the
community. CMs will receive an overview of the AmeriCorps program including its origin, mission
and national impact and training on how to articulate their role as CMs and the AmeriCorps program.
In this training, CMs will complete the onboarding administrative tasks, learn the process for logging
hours during their terms of service, and understand resources available for support. The opening
AmeriCorps orientation session will also introduce CMs to the expectations, rules and regulations of
their service commitment as CMs in an AmeriCorps program. CMs will be informed of the activities
prohibited during their service year and will be required to sign a contract where they commit to both
the terms of EHTR and the terms of CMs. During pre-service training and throughout the service
year, CMs will receive extensive support and training so that they have the skills and content
knowledge to lead instruction in OST classrooms and assist with instruction in Scholars Academies'
classrooms. In addition to their rigorous coursework at Hunter and weekly check-ins with the
Director, Elementary Program (DEP), CMs will receive ongoing, cohort-based pedagogical training
sessions that will ensure their ability to plan, write and deliver lessons for a diverse student population
and build their capacity to lead a group of students over the course of their service year. Training will
also focus on establishing a classroom culture of high expectations that relies on metrics and data to

measure student progress. Following each of those sessions, CMs will receive one-on-one coaching
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from the DEP, where she will tailor her coaching to meet CMs specific needs. In addition, CMs will
also engage in professional development sessions devoted to enhancing their professional capacity and
meeting their professional goals. Following each of these sessions, CMs will receive one-on-one
mentoring sessions from the Deputy Director Residency (DDR) for additional support in
implementing the strategies delivered during the PD sessions. Both the DEP and the DDR will host
weekly office hours to address any other needs and concerns of the CMs. Finally, as part of EHTP's
team as a whole, CMs will participate in all-staff meetings that continually educate staff about EHTP's
strategic plan, the community we serve, and issues facing the broader education sector in New York
City and nationally.

B6: Member Supervision: Like our current cohort of TRs, CM's will receiving exceptional support and
supervision throughout the program from multiple sources. The DDR will supervise and coordinate
CMs' daily activities, serving as an advisor to CMs and as the primary point of contact for both CMs
and staff working with CMs. The DDR will help CMs build a positive team culture and lead
professional development sessions designed to build non-instructional professional skills. As a follow-
up to the whole group sessions, CMs will receive targeted one-on-one planning and debrief/reflection
sessions. The DDR will work closely with the DEP, Scholars Principals, the Hunter advisor, and
mentors to address any problems, acting as a liaison between teaching CMs and the institutions
supporting the program. Regular check-ins with these parties will be used to discuss CM performance,
progress towards CM goals, and methods to seamlessly support CMs across the various participating
institutions. The DEP will provide instructional support and supervision to ensure that program
participants learn the technical skills necessary to become highly effective classroom leaders. The DEP
will lead bi-weekly training sessions around topics such as setting ambitious goals for students and
classroom management. Through weekly check-ins, the DEP will give individualized feedback to CMs
as they implement the practices learned from their graduate coursework, Scholars Academies
Principals, mentor teachers, and EHTP-hosted training sessions. Overall, the DEP will ensure CMs are
grasping the responsibilities and actions necessary to successfully lead a classroom. In their work at
Scholars Academies, CMs will be paired with a mentor teacher and will assist in mentor teachers'
classrooms. Mentor teachers will provide feedback and guidance through a structured protocol and
will demonstrate instructional best practices. CMs will meet weekly with their mentor teacher and
monthly to debrief more extensively. In their graduate coursework, CMs will have an academic
advisor at Hunter who will assist them as they navigate classes and monitor their academic progress.

The advisor will ensure that CMs are enrolled in the correct coursework and monitor their progress,
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discuss strategies to optimize graduate experience, and share resources to help residents navigate their
coursework. As the primary point of contact to staff working with CMs, the DDR will train all CM
supervisors to ensure that they fully understand EHTR and AmeriCorps regulations, priorities, and
expectations.

B7 Member Experience: CMs will gain the skills and experience necessary to prepare them to be
effective classroom teachers at EHTP and other high-needs schools. They will create daily objective-
driven lesson plans, which they will deliver in OST classrooms. CMs will use formal and informal
assessment data to determine what skills need to be re-taught and how to adjust their pace of
instruction to be most effective. Two of EHTP's core values are service and reflection. In addition to
the critical service they will provide East Harlem families as lead OST teachers and classroom support
at Scholars Academies, CMs will have myriad opportunities for reflection during weekly check-ins
with the DEP, bi-weekly PD, and graduate coursework at Hunter. In tight-knit cohorts, CMs will
attend pre-service training and ongoing PD together and share collaborative workspace at EHTP to
plan lessons and complete graduate coursework. The results of a survey distributed to EHTR's first
cohort indicate that after the first week of pre-service training, 100% agreed or strongly agreed that
these activities allowed them to form relationships with other residents. Given our collaborative
relationships with AmeriCorps programs at Blue Engine and Teach for America, our CMs will have an
opportunity to network with other CMs through social events, school observations, and panel
discussions around the education and service movement in New York. In addition to providing
instruction, CMs will engage in EHTP service and family engagement events like the annual health
fair, MLK Day of Service, and family potlucks. EHTP's recruitment team will work diligently to recruit
CMs who are from East Harlem. In addition to leveraging the networking power of existing partners
in East Harlem, the recruitment team will send targeted e-mails and cultivate relationships with
intensive training programs and job corps that support East Harlem residents.

B8: Commitment to AmeriCorps Identification: Before CMs officially join EHTR in the summer of
2015, they will know they are CMs because our website will prominently display the AmeriCorps logo
alongside the EHTP logo. As discussed above (B5), throughout the pre-service training, a major focus
will be on orienting CMs to their role as CMs. In addition, CMs will attend any major AmeriCorps
programming and will travel to the AmeriCorps kickoff in Albany, NY, ensuring that they identify
with and feel a part of the broader AmeriCorps program. EHTP will provide CMs with a variety of
paraphernalia - t-shirts, fleece sweaters, bags, and badges -- that will contain both the AmeriCorps

and the EHTP logos, all of which will serve as immediate identifiers indicating that the CMs are CMs
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to the external community and strengthening their own association with the AmeriCorps brand. The
dedicated CM workroom will display the AmeriCorps logo alongside the EHTP logo and EHTP's core
values signage. Moreover, all communications surrounding EHTR (print, social media, recruitment
etc.) will include both the EHTP logo and the AmeriCorps logo indicating the shared values between
the two organizations and placing it on display for students, families, applicants, active CMs, donors,
and other stakeholders. Highlighting our partnership with AmeriCorps is important to EHTP as the
AmeriCorps brand and national recognition will be a draw to EHTR candidates and will lend added
credibility to the organization with other stakeholders, reflecting positively on the strength of both the

program and our funding model.
Organizational Capability

C1 Organizational Background and Staffing: EHTP's mission is to work with students from early
childhood through adulthood to prepare them with the academic skills, strength of character, and
social and emotional well-being to excel in high school and college, to lead in their communities, and
to realize their best possible selves. Beginning in 1958 as a children's reading group, EHTP has since
grown into a multi-site OST program for traditional public school students and a public charter school
operator focused on significantly increasing the college graduation rate in East Harlem. Over the past
five years, 95% of EHTP alumni have enrolled in college and over 90% have persisted with the help of
our college success support. The demand for EHTP's services was so great that we dramatically
expanded our scope of services in the last four years. We launched two public charter schools, East
Harlem Scholars Academy, which opened in 2011, and East Harlem Scholars Academy 11, which
opened in August, 2013. We also doubled the size of our OST program in 2012, adding nearly 200 new
spots while maintaining the quality of our programs. This high demand is a testament both to the
success of EHTP's programs and to the community's tremendous need for high quality educational
opportunities. With more than five decades of experience running successful OST programs and over
three years of experience operating charter schools, together serving over 15,000 students, EHTP has
the programmatic and operational structure in place to manage an AmeriCorps program and to
support CMs as part of the EHTR. Now midway through its launch year, EHTP has proven it can
effectively plan and operate the proposed program. After several years of research and planning,
including a meticulously designed TR selection process, EHTR officially began this past summer with
five weeks of intensive pre-service training called "Build Days." Led by EHTR supervising staff,
Scholars Academies classroom teachers, and other content experts across EHTP, TRs received training

in five key areas: 1) planning, assessment, and data; 2) instruction and practice; 3) classroom culture
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and management; 4) mindsets around family and community; and 5) professional community. Build
Days also gave TRs opportunities to engage in conversations around the critical issues facing the
community we serve. When asked on a survey during Build Days whether TRs understand what is
required of them to be an exceptional teacher, 100% agreed or strongly agreed with this statement.
Beyond this initial training, TRs continue to receive ongoing PD to hone their pedagogical skills and
are currently gaining practical experience leading K-5 classrooms during OST programming and
supporting small-group instruction at Scholars Academies. With the extensive support of EHTR staff
and Mentor Teachers, TRs are already having a significant impact on the East Harlem students they
teach and this will only continue as they advance through the remainder of the program. Aside from
having the program and operational experience needed to effectively manage this new program,
EHTP also has the human capital and organizational structure needed for success. Across its OST
programs and charter schools, EHTP is currently made up of 147 individuals (115 FTE). EHTP's senior
management team includes seven individuals. The Executive Director, Jeff Ginsburg, reports to the
Board of Directors, has six direct reports, and leads the organization by providing direction, leadership,
and vision toward the achievement of EHTP's annual goals, mission, and strategic plan. Jeff received
a Master's degree from Harvard's Kennedy School, where he studied urban education policy and
nonprofit management. He first came to EHTP in 2005 as Director, Development and Agency
Operations before moving into his current role in 2008. Since 2008, he has successfully led the
organization through a significant expansion, growing from a $2.5 million to an $11 million
organization and from 30 to nearly 150 staff. EHTR will be primarily supported by 3 key staff: the
DEP, DDR, and the Managing Director of Planning and Administration (DPA). The program will be
overseen by the DPA, who will ensure that the program meets all financial, compliance, and
programmatic objectives. The DPA oversees finance, operations, governance, and talent and is
responsible for the successful implementation of our five year strategic plan and the integration of the
schools and the OST programs. Her six year tenure managing finance, operations, and talent at EHTP
has more than prepared the DPA to oversee the AmeriCorps program, and she has more than 25 years
of experience working in non-profit leadership and development. On a day-to-day level, the program
will be overseen by the DTR and DEP. The DPA oversaw the EHTR launch, and will continue to
oversee recruitment and orientation, and program development. The DEP leads the development and
management of the OST Elementary Program curriculum and design and will continue to be
responsible for creating and implementing the PD program for CMs. The DEP will oversee CMs in

their role as Lead Teachers (LTs) for the OST program, leading them in pedagogical training sessions,
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providing coaching on lesson plans and instructional practices, providing instructional coaching, and
conducting weekly check-ins. The DEP has nearly three years of experience in her current role at
EHTP and brings ten years of experience as a pre-kindergarten and elementary teacher, and as a
literacy coach. She has four New York State licenses including general education K-6, literacy B-6,
school building leadership, and school district leadership. The principals and mentor teachers at
Scholars Academies will serve as model teachers and will each support two CMs. Under the direction
of the DPA, the DDR is the main point of contact for the CMs for non-instructional PD matters. This
person was heavily involved in the planning and development of the EHTR throughout the year prior
to its launch. She is responsible for liaising with our graduate school partner to ensure consistency
with program objectives and will help address CM concerns. The DDR serves as the logistical point
person for EHTR, responsible for coordinating all program logistics, managing communications, and
fielding CM questions and concerns. As the ratio of CMs to OST instructional staff increases, we will
add supervisory roles as necessary in order to maintain both the quality and quantity of support and
training provided to CMs. The DPA, working closely with the DDR will be responsible for providing
financial orientation, training, and technical assistance to all staff assigned to the AmeriCorps
program. These staff will work with the CNCS Program Officer, attend trainings, deliver appropriate
information to staff via on-site trainings, and ensure the accounting system is properly set up for the
match reporting requirements, implementing the appropriate cost center to track AmeriCorps
spending, reconciling expenditures with amounts submitted in the AmeriCorps reporting system, and
making certain all appropriate documentation is maintained. The financial reporting will be overseen
by the Finance Committee of EHTP's Board of Trustees. While the organization does not have direct
experience managing an AmeriCorps grant, it does have five years of experience managing a 21st
Century Community Learning Centers (CCLC) grant contract. With the leadership of the DPA, from
2008 through 2013, EHTP had successful A-133 audits, demonstrating our success in fiscal
management of complex, federal grants. In addition, EHTP's unmodified opinions on its annual
audits with clean management letters are clear indicators of a highly effective and competent finance
team. Led by the DPA, our finance team includes a Senior Accountant with 25 years of accounting
experience with 9 years administering federal grant contracts, 2 bookkeepers with extensive non-profit
finance experience, and a Coordinator, Benefits and Administration. Along with administering 21st
Century CCLC, EHTP continues to successfully track a variety of city and state contracts, and report
to varied donors, as well as maintain compliance with multiple city and state agencies, all of which

prepares us to administer an AmeriCorps contract. Along with its extensive program experience and
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strong staff and organizational structure, EHTP also has a highly engaged and accomplished Board of
Trustees. EHTP's 17 Board members meet five times per year in person, including a 1 ¥z day retreat.
With an average board meeting attendance rate of 80%, they are a highly committed, stable team
dedicated to EHTP's mission, and actively involved in the governance and growth of the organization.
Aside from contributing their knowledge and expertise in various capacities, 100% of members give an
annual, personal, meaningful financial contribution to the organization. The Board has five
committees and two taskforces. The Finance and Audit Committee will play a key role in overseeing
compliance with the AmeriCorps grant. As a community-based organization with a presence in East
Harlem for over half a decade, EHTP values community partnerships. For five years we have
partnered with READ (Reading Excellency and Discovery) Alliance and last year we expanded our
OST literacy offerings with the addition of a new partnership with Reading Partners. Through these
partners, we are able to provide targeted, one-on-one reading tutoring to students in grades 1-3 who
are reading below grade level. Another OST partner, the Bubble Foundation offers a K-5 nutrition
curriculum.

C2 Compliance and Accountability: With its experience in operating two public charter schools and in
complying with the requirements of federal, state and city government contracts and licensures,
EHTP is prepared to successfully ensure compliance with all AmeriCorps rules, regulations and
prohibited activities. From the very outset of the program, all EHTP and Scholars Academies staff,
volunteers, and CMs will receive training on AmeriCorps regulations, requirements, prohibited
activities, and cultural norms as well as on EHTP's process for dealing with non-compliance. This
orientation will be completed while making sure not to exceed service hours for CMs spent on
education and training set forth by CNCS. During pre-service training on AmeriCorps regulations,
CMs will learn the protocols for non-compliance. In their regular PD sessions, OST and Scholars
Academies teachers will review AmeriCorps regulations and protocols for non-compliance, ensuring
that all staff are informed and accountable. Throughout the year the DDR and DEP will closely
monitor classrooms and CMs activities. This oversight along with frequent communication with all
staff members interacting with CMs will encourage compliance and ensure that all non-compliance
issues are quickly detected. If there are instances of non-compliance, our policy will be that first and
second offenses warrant warnings, third offense warrants suspension, and fourth offense warrants
termination. In all cases, we will promptly notify our CNCS Program Officer to report any corrective

action taken or assistance needed to resolve non-compliance.

Cost Effectiveness and Budget Adequacy
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D1 Cost Effectiveness: EHTP is requesting $11,665 per MSY to match EHTP's $35,467 per MSY for a
total project budget of $565,575 (25% CNCS/75% EHTP). This represents 34% of our $1,648,134 FY
15 elementary program budget (on a $3.98 million total budget). The CMs' living allowance and
fringe ($287,796) make up 51% of the total cost. The EHTP personnel and fringe ($203,351) make up
36%. Contractual and Consultant Services together with Member Training makes up 3% of the
budget (($15,750). These critical costs are for training the CMs which will have immediate direct
impact on East Harlem and ongoing impact on other low income communities. The remaining 10%
covers supplies and indirect costs. For $11,665 per MSY, we will train and support 12 CMs who will
serve as lead teachers in grades K-5 of our OST program and assist at Scholars Academies by leading
small group instruction, all while earning a Master's Degree in Childhood Special Education at
Hunter. EHTP's model is cost effective because it leverages key CNCS dollars by matching them two
to one. With its investment in EHTR, CNCS allows EHTP to hire 12 full time MSY's instead of part-
time teachers making the per hour cost nearly three times lower. Moreover, the program allows
MSY's to obtain a high cost degree for less than half of the cost -- learning which will translate
immediately into low-income classrooms. Our cost effectiveness will increase over time because as the
program grows our per MSY cost will decrease as fixed costs are shared across more MSY's and
because we will have fewer processes and curricula to develop thus reducing time needed for
effectiveness.

D2 Budget Adequacy: EHTP's financial model, which has been developed over its 55 year history,
relies on diverse funding sources. This project will secure matching funds from the following revenue
streams: $300,000 from foundations, and $100,000 from individual donors and special events.
Though foundation and individual dollars have not been specifically secured at this time, ETHP's
loyal, long-term institutional and individual donor base consistently contribute at this level each year.
We are also confident in the adequacy of our expenses based on actual expenditures over the past five
years and our detailed forecasting models.

Section I - A: Personnel Expenses: 3 EHTP staff and 6 teacher mentors have been allocated to this
project. EHTP is covering the entire personnel and fringe benefits cost of these resources. (1) 100% of
the DDR wiill be allocated to EHTR as she will oversee the program and be accountable for the
program outcomes. (2) The DEP will dedicate 60% of her time to EHTR. She is responsible for
creating and implementing the PD program for CMs, overseeing CMs in their role as Lead Teachers
for the OST program, providing instructional coaching, and conducting weekly observations and

check-ins. (3) The MDPA will also allocate 15% of her time to the Residency; her time will be used to
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ensure all revenue and expenses are managed correctly, to oversee all aspects of grant compliance, to
oversee operations, and to manage grant reporting. She will also support other staff in recruitment
and orientation. The 6 teacher mentors receive a $3,000 stipend to host CMs in their classrooms,
providing counsel through a structured protocol and demonstrating best practices. B: PERSONNEL
FRINGE BENEFITS: EHTP provides competitive health insurance benefits for full time employees, as
well as FICA, Worker's Compensation insurance, SUI and MTA (city residents) for all employees.
Fringe benefits have been applied to the cost of the project at the same percentage as the time and
salary. C. TRAVEL.: The travel budget includes costs of the DDR and the DEP's attendance at two
mandatory CNCS sponsored events at a registration fee of $300/event, travel and ground
transportation up to $ 350/event, with lodging and per diem allowance of $350/event. Travel also
incorporates the 12 CMs' attendance at the CNCS Kick-Off event, including a bus rental of $1400 and
a $50/day food allowance per member. E: SUPPLIES: Each Member will be provided with a laptop at
a cost of $900 each although this budget only includes replacement laptops for CMs and staff since an
initial set was purchased in year one. We have also budgeted $75 per participant to provide co-
branded clothing and accessories to CMs to ensure compliance with AmeriCorps requirements. These
would include a fleece, two-three t-shirts, a laptop cover, a notebook, and a backpack. F:
CONSULTANTS: We have budgeted 15 days of consultant training at $650 per day. Consultants will
provide PD to Residents on subject specific issues to augment graduate coursework. G: TRAINING:
Each CM will enroll in a Master's Degree Program with our Graduate School Partner, Hunter College.
The non-CM in kind cost of the program is $224,400 which represents $18,700 per CM. Each CM will
also participate in at least 20 days of in-house training; $12.50 as a daily food allowance and $12.50
for training materials has been allocated per CM per day. I: OTHER COSTS: We have included $55
per CM to cover the costs of DOE fingerprinting and SCR Background checks. CMs will also complete
a criminal history review, conflict of interest, and statement to work with minors and will be
fingerprinted through OCFS as well. Each CM will receive a telephone as they are in weekly contact
with students' families reporting on progress, discussing attendance and behavior, celebrating
successes, and collaborating on how to achieve the individual student's goals.The annual telephone
charge is $360 per year per person or $5,040 or for 12 CMs' and 2 staff. SECTION I1 - A: LIVING
ALLOWANCE: In order to support CM expenses and ensure their success we are providing a $15,000
salary over the course of EHTR. In addition, EHTP will provide a $5,000 education stipend for
graduate school. We are allocating 62% of the total allowance to CNCS. B: MEMBER SUPPORT
COSTS: EHTP is covering the cost of member fringe benefits including FICA, SUI, MTA and Worker's
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Compensation totaling approximately 11% per member. In addition, health insurance benefits of
approximately $2,333 per member will be covered by EHTP. SECTION I11:
ADMINISTRATIVE/INDIRECT COSTS: We have applied the standard 5.026% of the CNCS share of

Sections I and 11 for indirect costs and 10% of the total cost of Sections | and 11 for the grantee share.
Evaluation Summary or Plan

NA
Amendment Justification

NA
Clarification Summary

A. 1.:The CMs work is directly related to improving student academic outcomes. The CMs time in
Scholars Academy classrooms, their course of study, and their leadership in after-school classrooms
are all in service of student performance. In the after-school program, CMs design coherent, long-
term literacy and math units based on Common Core Learning Standards to ensure that students are
taught the expected content for their grade level. In both the after-school program and Scholars
Academy, CMs tailor the individual learning experience and differentiate instruction via small group
interventions. During these interventions, students practice concrete skills with the guidance of the
CM and with the use of manipulatives, graphic organizers, and other student-centered tools.
Furthermore, CMs create behavioral and academic intervention plans to support the individual needs
of their students and some of their interventions include modified seating plans, individual learning

goals, and child-specific, non-verbal cues.

C. 1.:We will measure improvement in literacy and math as separate indicators of increased academic
performance. Because CMs will use evaluation data to target instruction to meet the specific needs of
our students, we do not aggregate literacy and math performance data to determine overall academic
progress. As indicated in ED5, 80% of students who complete the program will show improvement in

math and 80% of students who complete the program will show improvement in literacy.

C.2.:CM's will lead student instruction for approximately 535 hours to complete the required program.
To maintain good standing in the program, students must satisfy the 75% attendance requirement,

which is approximately 401 hours.
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C.3.:89% of students in our after-school program qualify for the free/reduced lunch program, based
on CACFP standards. These standards state that individuals qualify for free lunch if they receive food
stamps, receive Temporary Assistance to Needy Families (TANF), participate in the Food Distribution
Program on Indian Reservations (FDPIR) or if children are foster children, and that individuals
gualify for reduced lunch based upon monthly gross income should none of the other indicators apply.
We use a CACFP client intake questionnaire to validate whether students qualify for free/reduced
lunch. Each parent is required to fill out a questionnaire indicating their children's qualifications for

free/reduced lunch, including detailed income and food stamp information.

C.4.:The instruments used to measure ED5 are: Moving with Math (K-2 Math); TerraNova Common
Core (3-5 Math) and Teacher's College Reading and Writing project rubrics (K-5 Writing). The
instruments we have identified are all standardized assessments in that for each assessment type, the

same test is given in the same manner to all test takers by grade level.

The Moving with Math curriculum and assessment is aligned with Common Core Learning
Standards. It was independently evaluated by George Washington University, looking at impact on
SAT-9 scores and teacher satisfaction. The study found significant gains in scores for students, and
those who were at lower levels improved the most. Teachers ranked the program highest out of every

math program they had tried.

TerraNova Common Core is a set of standardized achievement tests, aligned with Common Core
Learning Standards, designed to assess grades 3-5 academic achievement in several academic content
areas including reading, language arts, and math. The results are nationally norm-referenced,
meaning that students' scores reflect their achievement in comparison to all students who took the test

nationally.

Teacher's College Reading and Writing project rubrics were designed to align to Common Core
Learning Standards in writing, and to anchor specific units of study in data collection and close
observation of student work. These performance assessments were created by the Teachers College
Reading and Writing Project for NYC Department of Education and are also used nationally. They

engage students in authentic, high-level work that is aligned to curricular standards so that teachers
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can more carefully plan for instruction that meets students where they are and moves them forward.

ED27B is designed to measure how a student feels about their after-school and school day experience,
including their feelings of success and their feelings about a future at college. Our goal is to determine
how involvement in after-school impacts his/her overall academic engagement in after-school and
during the school day. The pre and post surveys will ask students a series of "agree or disagree"
guestions designed to gain a better understanding of their academic engagement. To gain a more
comprehensive understanding of student academic engagement, CM's will complete a core values
rubric for each student, which rates students on their engagement with each of EHTP's core values
from 1-4. There is a section for the CM to indicate strengths and areas of improvement. Additional
tools CMs will use for assessing student engagement include collecting school day report cards to
evaluate academic progress and by completing mid-year progress reports shared at family

conferences, which evaluate after-school academic performance, work habits, and behavior habits.

Continuation Changes

NA

Grant Characteristics
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