APPLICANT FEEDBACK SUMMARY
2014 AmeriCorps State and National Grant Competition

Legal Applicant: Teach for America
Application ID: 14AC156133

Program Name: Teach for America-DC

For the purpose of enhancing our programs by improving the quality and quantity of applications to the Corporation
for National and Community Service (CNCS), we are providing specific feedback regarding the strengths and
weaknesses of this application. These comments are not meant to represent a comprehensive assessment; rather the
analysis represents those elements that had the greatest bearing on the rating of the application. Please note that this
feedback consists of summary comments from more than one reviewer. For this reason, some of the comments may
seem to be inconsistent or contradictory. Comments are not representative of all of the information used in the final
funding decision.

Reviewers’ Summary Comments:

Strengths:

A strong case is made for the need to increase educational attainment levels in low-income areas in Washington,
D.C. Educational indicators are provided showing that, for example, less than 17% of 8" graders and only 28%
of 4" graders are proficient in reading, and only 60% of D.C. students graduate from high school.

Furthermore, an association between income and educational outcomes among students is presented, e.g., low
income students in D.C. are, on average, 1.5 years behind low-income students across the country. And in D.C., a
large proportion of students are from low income families, e.g., 77% of D.C. students qualify for free or reduced
lunch (an indicator of poverty).

A chronic need for highly qualified teachers in these areas exists due to vacancies, teacher drop out, and the
inability to recruit teachers in the high-need subjects like math and science.

The applicant clearly presents the need to develop positive academic outcomes to low income children in early
childhood, elementary, and secondary classrooms across the D.C. region and increase student's academic success.

The applicant cites specific data to document the need. Low income students in the D.C. region, on average are
1.5 years behind low income students across the county. In addition, 75% receive Title | funds which is an
indicator of poverty and only 17% of 8" graders and 28% of 4™ grader students are proficient in reading. Overall,
underachievement persists in all grade levels.

The applicant effectively ties high poverty rates to achievement gaps and uses data to demonstrate that low
income D.C. students are even further behind other low-income students across the country.

The applicant uses data to effectively and persuasively argue that students in the targeted communities are
underachieving in reading. For example, only 17% of 8" graders and 28% of 4™ graders are proficient in reading
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in D.C.

The applicant has provided evidence of the positive impacts of Teach for America (TFA) teachers on student
learning outcomes in a variety of grades (e.g., elementary to high school) and subject matter (reading and math).
The studies were conducted recently by reputable researchers (e.g., Mathematica) from different parts of the
country.

The applicant has provided research that shows consistently positive impacts of Teach for America teachers on
student achievement in K-12 classrooms.

The applicant provides evidence to show the effectiveness of AmeriCorps members as a means to solving the
educational achievement gaps in low-income areas. For example, in one year, Jefferson Academy saw a 12%
growth in math scores and 11% growth in reading scores under the leadership of a former Teach for America
alumni principal and 5 other Teach for America alumni.

The applicant provides data to show that AmeriCorps teachers are effective. For example, 70% of students
taught by AmeriCorps members in D.C. are achieving one year of grade growth in an academic school year.
Two studies conducted by Mathematica show that TFA has been successful in the past in increasing math
performance (by 2.6 months in one study and by one month in the other) compared to students taught by other
teachers. Last year (2013), 70% of the D.C. AmeriCorps members demonstrated an increase of one year growth
or more among their students.

Many of the critical roles in public education in the D.C. area are now held by former Teach for America alumni
(e.g., the chancellor of public schools, the state superintendent of education).

The applicant has a history of consistently being recognized by D.C. Public Schools and the Office of the State
Superintendent of Education for “Teacher of the Year” awards which were alumni. According to the principal of
Anacostia High School which is one of the highest-need communities, he indicated that he could not envision the
strides they have made in the District without the 24% of teaching staff and 30% of leadership staff who are
Teach For America corp members and alumni. In addition, he praised Teach for America for the achievements
and academic growth in the community over the past 20 years.

The applicant provides sufficient data to show that TFA Corps members are effectively reaching and exceeding
one-year learning goals in students. For example, a 2013 study showed that students of TFA teachers learned 2.6
months more math in one year as opposed to other teachers in the same schools.

Weaknesses:

Specific grades (e.g., elementary, high school) and wards where the needs are the greatest are not pointed out,
hence it is not clear where the Teach for America AmeriCorps members will be placed.

The applicant does not sufficiently address programs currently being offered in the D.C. region to assist with
student learning.

The applicant does not provide national comparison data when describing the high school dropout rate in D.C.
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The applicant provides insufficient detail when describing the socio-economic factors affecting low achievement
in the D.C. area. For example, no median income data or other risk factor data was given other than free and
reduced lunches and Title I funding.

The logic model lists outcomes for students that are not described in the narrative, such as “students may develop
the mindset that they can be successful in school”. If attitudinal changes are to be measured, then this should be
discussed in the narrative’s Theory of Change.

The logic model describes outcomes for TFA teachers and school principals that are not mentioned in the
narrative (e.g., “80% of principals are satisfied....”, and “70% of TFA-KY members gain a deep conviction...”).
In fact, roughly nine of the outcomes relate to TFA teachers, and one of the outputs (which should probably be an
outcome) relates to changes in principals’ satisfaction levels. These outcomes are logical and commendable; but
they are not discussed systematically in the narrative, contributing to misalignment between the Theory of
Change and what is described in the Logic Model.

As mentioned earlier, the applicant describes previous empirical research showing increases in achievement
levels for students who received Teach for America instruction compared to those who did not, but significance
levels for these studies were not provided.

The applicant indicates fewer than 60% of the D.C. students graduate from high school; however it is unclear
what the percentage of success rate was at the conclusion of the program year.

The applicant provides few details to support the need for AmeriCorps members as opposed to filling the
vacancies with qualified teachers from the surrounding areas.

The applicant does not provide data to substantiate the fact that there is an inability of schools to retain high
performing teachers.

Although the applicant provides some specific, isolated examples of previous successes, the applicant lacked
detail when describing the overall effectiveness of TFA teachers to reduce the educational achievement gaps of
students in the D.C. area.
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